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Alan Maguire 
Alan Maguire is an experienced, qualified, and highly credible VET expert. He has had more than 
35 years’ experience working in vocational education and training, performing various roles that 
include: 
 

 Trainer 
 Instructional designer 
 Project manager 
 Quality manager 
 RTO auditor 
 RTO program manager 
 RTO manager 
 VET adviser. 

 
During Alan’s long career as a VET practitioner, he has worked for major corporations, TAFE 
institutes, private RTOs, industry associations, employer associations and an employee 
association.  
 
Alan has had a long association with e-learning and e-assessment. The following are some of his 
relevant activities that allows him to give authoritative feedback: 
 

 Chairman and Committee Member of the Australian Government’s National VET  
E-learning Strategy (Australian Flexible Learning Framework, Industry Reference 
Committee between 2009 and 2013) 

 Delivered the ‘facilitate e-learning’ unit (first delivered in 2009, and delivered it many 
times since) 

 Delivered Certificate IV qualifications, Diploma qualifications and skill sets from the TAE, 
TAE10, TAA04 training packages 

 Used a range of LMS systems for conducting assessments, including Moodle, Canvas, and 
Job Ready (since 2016) 

 Trained and assessed individuals enrolled in online, self-paced TAE40116 programs 
(since 2018) 

 Delivered training and conducted assessments using Zoom for groups and individuals 
(since March 2020). 

 
Alan is an independent and unaffiliated consultant who has researched and written extensively 
about: 
 

 Quality of assessment 
 Designing and developing assessment tools 
 Competency-based assessment 
 Australia’s VET system. 
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Executive summary 
The Education IRC has released two draft units of competency for feedback: 
 

 TAEASS404 Conduct e-assessment of competence 
 TAEDEL405 Plan, organise and facilitate e-learning. 

 
 

E-assessment unit 
The draft TAEASS404 Conduct e-assessment of competence unit of competency is extremely similar 
to the existing TAEASS402 Assess competence unit of competency. The differences are trivial. The 
use of technology for conducting and supporting assessment processes has become common. And 
the use of technology should be seen as a foundation skill rather than a discrete task that require a 
new unit of competency. 
 

My feedback 
Do not proceed with the creation of the TAEASS404 Conduct e-assessment of competence unit of 
competency. 
 
 

E-learning unit 
The draft TAEDEL405 Plan, organise and facilitate e-learning unit of competency is a rewrite of the 
existing TAEDEL501 Facilitate e-learning unit of competency. The prime difference is the addition of 
the words ‘synchronous and asynchronous’ to five performance criteria. This seems unnecessary and 
does not warrant the development of a new unit of competency. 
 

My feedback 
Do not proceed with the creation of the TAEDEL405 Plan, organise and facilitate e-learning unit of 
competency. 
 
 

Duplicating existing units 
For several years, the Australian Government has been taking actions to reduce the number of 
training products in the VET system, especially when there is duplication. The proposed ‘new’ e-
assessment unit and ‘new’ e-learning unit are a duplication of existing units and should not be 
further developed or implemented. 
 
The conversation about e-learning and e-assessment, and the ‘E-assessment project’ being 
undertaken by the Education IRC is five or more years too late. The use of technology for delivering 
training and conducting assessment is ubiquitous. For example, what does the 'e' in e-assessment 
stand for? Does is stand for ‘electronic’ or ‘everyday’? Assessment supported by technology has 
become the norm. The distinction between ‘e-assessment’ and ‘assessment’ has dissolved over the 
past 5 years. It would be rare for the assessment process not to supported by technology. 
  



Feedback TAE E-learning and E-assessment 

Copyright © On Target Work Skills, November 2021  Page 6 of 41 

Types of e-learning 
There are different types of e-learning. Often, e-learning is referred to being synchronous and 
asynchronous. The following table broadly describes two types of e-learning. 
 

Online, self-paced (asynchronous) Online, group-based (synchronous) 

Using an LMS or other technology, such as: 

 Moodle 
 Canvas 
 Job Ready 
 other 

Using web conferencing technology, such as: 

 Zoom 
 Teams 
 WebEx 
 other 

 
Note: Learning to use an LMS or other technology is relatively quick and easy. 
 
The knowledge and skills required for facilitating self-paced e-learning (asynchronous) are different 
to those required for facilitating e-learning for an individual or a group (synchronous). Also, the tasks 
performed are different. I think it would be best to cover these two types of e-learning by two or 
more different units of competency. 
 
The following is my recommendation. The unit codes and titles should be read as indicative for the 
purpose of this example. 
 

Mode of delivery Target audience 

Individual Group 

In person, synchronous 
 

 

TAEDEL311 Plan, organise and delivery 
training to an individual (replaces the 
TAEDEL301 unit) 

TAEDEL401 Plan, organise and deliver 
group-based learning 

Online, synchronous 

 

 

TAEDEL312 Plan, organise and deliver 
training to an individual using web 
conferencing technology 

TAEDEL405 Plan, organise and deliver 
training to a group using web 
conferencing technology  

Online, asynchronous 

 

 

TAEDEL406 Plan, organise and 
facilitate online and self-paced 
learning for an individual 

TAEDEL511 Plan, organise and 
facilitate online and self-paced 
learning for a group 

 
 

The roles associated with e-assessment and e-learning 
The Education IRC has focused on the work role of trainer and assessor. This was the wrong focus. 
Developing the e-capability in work roles other than trainers and assessors would have a greater 
impact on improving the quality of ‘e-assessment’ and ‘e-learning’. 
 
The following diagram illustrates five roles that perform tasks associated with e-assessment. 
 
 



Feedback TAE E-learning and E-assessment 

Copyright © On Target Work Skills, November 2021  Page 7 of 41 

 
 
And the following table outlines the existing units of competency for developing e-capability and 
identify the current gaps in the TAE Training Package. 
 

Role Units of competency Comment 

Trainer and assessor TAEDES401 Design and develop learning programs 

TAEASS401 Plan assessment activities and processes 
TAEDEL501 Facilitate e-learning 

TAEASS402 Access competence 

Ensure TAE units 
address current use 
of technology for 
performing tasks 

Resources designer 
and developer 

TAEDES501 Design and develop learning strategies 

TAEDES401 Design and develop learning programs 
TAEDES503 Design and develop e-learning resources 

TAEASS502 Design and develop assessment tools 

Ensure TAE units 
address current use 
of technology for 
e-assessment 

LMS administrator The ICT Information and Communications Technology 
Training Package may have relevant units of competency 
(contextualisation may be required) 
 

A TAE qualification 
or skill set could be 
developed for this 
role 

Training administrator The BSB Business Services Training Package may have 
relevant units of competency (contextualisation may be 
required) 
 

A TAE qualification 
or skill set could be 
developed for this 
role 

Training manager or 
coordinator 

The BSB Business Services Training Package may have 
relevant units of competency (contextualisation may be 
required) 
 

A TAE qualification 
or skill set could be 
developed for this 
role 

 
The Education IRC should investigate the development of TAE qualifications or skill sets for LMS 
administrator, training administrator, and training manager or coordinator. 
 
If a TAE qualification or skill set is developed for these work roles, it should include the skills and 
knowledge required to perform work tasks associated with ‘e-assessment’ and ‘e-learning’. 
 
  

Trainer and 
assessor

Resources 
designer and 

developer

LMS 
administrator 

Training 
administrator

Training manager 
or coordinator
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Background to the E-assessment project 
Case for Change 
The Education IRC developed a Case for Change that covers: 
 

1. Holistic review of the TAE Training Package: a holistic review of six qualifications and 55 
units of competency in the TAE Training Package. 

2. E-assessment project: an urgent response to address an identified gap in e-assessment in 
the TAE Training Package involving the development of two new units of competency.  

 
The Case for Change was approved at the AISC meeting on 19 August 2021.1 
 
 

E-assessment project 
The following is an extract from the Case for Change. 
 

 

 

 
 

Reference: Case for Change, pages 4 and 5 

 
1 https://www.skillsforaustralia.com/project-page/education-tae/ accessed 24 October 2021 
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The AISC approval was for the creation of two new e-assessment units of competency. One unit of 
competency was to cover ‘designing e-assessment’, and the other to cover ‘facilitating e-
assessment’ (as per Case for Change, see below).  
 

 

 
 

Reference: Case for Change, page 9 
 
The draft units of competency were released on 22 October 2021. Instead of two e-assessment units 
of competency, there was one e-learning unit and one e-assessment unit. This is a significant 
alteration to the project scope that had been approved by AISC. I have not seen any communication 
acknowledging or explaining this change of scope. This raises serious concerns about the decision-
making and integrity of the Education IRC. 
 

 Why was the scope changed? 
 Has AISC approved the changed scope? 
 Why hasn’t the changed scope been communicated and justified? 
 Are members of the Education IRC aware of the changed scope? If so, why haven’t they 

ensured that the change be communicated? 
 
The Case for Change identified an ‘e-assessment’ skills gap. AISC approved the creation of two new 
e-assessment units of competency. The Case for Change did not propose the creation of an e-
learning unit of competency.  
 
The Education IRC had considered VET sector stakeholder feedback and decided that two new e-
assessment units of competency were needed. This was presented to the AISC, and subsequently 
approved. 
 

 Was the original e-assessment skills gap false? Therefore, the ability of the Education IRC to 
analyse VET sector stakeholder feedback and make decisions is faulty. 

 Was the original solution to create two e-assessment units of competency wrong? 
Therefore, the ability of the Education IRC to develop solutions is questionable. 

 Did the Education IRC feel compelled to create two new units of competency? Therefore, did 
the Education IRC think it was better to create two units of competency than admit they got 
it wrong and only develop one e-assessment unit of competency? 

 
The Case for Change does not justify the creation of an e-learning unit of competency. And the 
creation of a ‘new’ e-learning unit of competency is not required. The unnecessary creation of an e-
learning unit of competency will be discussed later in this document under the heading ‘E-learning’. 
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The Case for Change states that e-assessment requires a significantly different set of skills and 
knowledge to traditional assessment practices.  
 

 What are ‘traditional’ assessment practices? 
 Are ‘traditional’ and ‘contemporary’ assessment practices the same thing? 
 Are the skills and knowledge to conduct e-assessment ‘significantly’ or ‘slightly’ different to 

those needed to conduct ‘traditional’ assessment? 
 
These questions will be explored later in this document under the heading ‘E-assessment’. 
 
 

Required e-assessment skills 
The following is an extract from the Case for Change. 
 

 

 
 

Reference: Case for Change, page 8 
 
Five issues have been listed by the Education IRC. These issues or poor assessment practices may be 
caused by assessors lacking the required knowledge and skills. However, these issues may be caused 
by RTO management lacking knowledge or skills, inadequate allocation of resources for conducting 
quality assessment, or improper implementation of an RTO’s policies, procedures, or systems. 
Assessors may be falsely identified as the cause of issues, and then it is assumed that the 
development of knowledge and skills for assessors will resolve these issues. It is a waste of time and 
money to train assessors if the cause of issues is unrelated to assessors or theire knowledge and 
skills. 
 
The following is an analysis of the five issues. 
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Issue Description Comment 

1 Creating methods to 
ensure assessments 
undertaken in online 
and remote learning 
environments yield 
evidence that is 
relevant to the skills 
being assessed; that is, 
assessments that are 
valid and authentic 

The issue of selecting inappropriate assessment methods does not 
automatically correlate to an assessor lacking knowledge or skills. The 
RTO manager must ensure that appropriate assessment methods are 
selected, and this information would be specified in the RTO’s Training 
and Assessment Strategy (TAS). Not many assessors will have the role, 
responsibility, or authority to select (create) the methods of assessment. 

The design and development of an assessment tool using appropriate 
assessment methods that ensures assessments are valid and authentic 
could be covered by the TAEASS502 Design and develop assessment 
tools unit of competency. 

It would be wrong to try and resolve this issue by improving the 
knowledge and skills of an assessor to facilitate e-assessment. It would 
be better to focus on improving the knowledge and skills of RTO 
managers, compliance officers, and developers of assessment tools. 

2 The use of different 
technologies for 
collecting and 
documenting both 
direct and indirect 
evidence 

It is difficult to understand what this issue is. It is common for RTOs to 
use a learning management system or other technologies. 
The use of technology for collecting and documenting evidence has 
become ubiquitous. Learning how to use this technology for conducting 
assessments is relatively quick and easy. Many RTOs have transitioned to 
using technologies for conducting assessments over the past five years. 
Therefore, there is no difference in the knowledge and skills required for 
‘conducting traditional assessment’ or ‘conducting e-assessment’. 

The knowledge and skill for collecting and documenting evidence with or 
without technology can be adequately covered by the TAEASS402 Assess 
competence unit of competency. 

3 Assessing learner 
readiness for 
assessments and 
learning undertaken in 
online and remote 
learning environments 

There is no difference from assessing learner readiness for assessments 
undertaken in ‘online and remote environments’ or ‘non-online and non-
remote environments’.  
The knowledge and skill for collecting and documenting evidence with or 
without technology can be adequately covered by the TAEASS402 Assess 
competence unit of competency. 

4 Providing online 
support for candidates 
undergoing online and 
virtual assessment 

It is difficult to understand what is meant by providing online support. 
Does it mean communicating by email? The knowledge and skills 
required to provide support for candidates undergoing online and virtual 
assessment would basically be the same as those need to provide 
support for candidate undergoing  
The type or nature of support for ‘e-assessment’ and ‘traditional 
assessment’ would be very similar since many RTOs have implemented 
technologies to support the assessment processes.  
The knowledge and skill for supporting candidates are covered by the 
TAEASS402 Assess competence unit of competency. 

5 Minimising cheating or 
unintended candidate 
collaboration 

The conduct of all assessment activities must guard against cheating or 
unintended candidate collaboration.  
This issue is currently covered when ensuring compliance with the rules 
of evidence, in particular, the rule of authenticity. This is adequately 
covered by the TAEASS402 Assess competence unit of competency. 

RTOs need to implement policies, procedures, and systems to address 
this issue of cheating. 
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None of the five issues seem to justify the creation of new e-assessment units of competency, 
especially, at developing the knowledge and skills of assessors. 
 
The Case for Change was not made publicly available until after it had been approved by AISC. This 
meant that there had not been any prior opportunity to analyse and comment on the proposal or 
the justification of what was being proposed. The following is an extract from the Case for Change. 
 

 

 
 

Reference: Case for Change, page 10 
 
A ‘strong evidence of industry support for the Case for Change’ is not the same thing as having 
strong evidence for change. The following peak bodies are listed as giving their support, or agreed 
with, the Case for Change: 
 

 TAFE Directors Australia 
 Enterprise RTO Association 
 Australian Industry Group 
 Independent Tertiary Education Council Australia 
 Australasian Curriculum and Certification Authorities 
 Regulators and state and territory training authorities (STAs). 

 
Sadly, it seems that no one with current or detailed knowledge of the ‘contemporary assessment 
environment’ were consulted. The justification by the Education IRC for creating two new e-
assessment units of competency is flawed. It is regrettable that no one consulted from the peak 
bodies, regulators, state and territory training authorities, or AISC knew enough to disagree with the 
false justifications and the proposed solution. The justifications for the ‘E-assessment project’ have 
already been proven as false because the project scope has been altered within two months of it 
being announced. This is evidence that the feedback from VET sector stakeholders, proposal by the 
Education IRC, and approval by AISC have been faulty. Details about the change of project scope is 
covered on the next page of this document. 
 
Recent announcements2 to scrap the current training package development and endorsement 
process will mean that the current people will have no accountability in the future. The current 
people involved will not have to face the consequences of getting things wrong or wasting 
government funding. I think it would be desirable to pause the current review of the TAE Training 
Package, including the ‘E-assessment project’, until the new Industry Cluster has been established. 

 
2 https://www.dese.gov.au/skills-reform/resources/ministerial-statement-27-october-2021 accessed 7 
November 2021 
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Scope of the E-assessment project has changed 
It is probably too late to stop the progress of the ‘E-assessment project’ that has morphed into the 
‘E-learning and E-assessment project’. It should be noted that the Case for Change did not propose 
the creation of an e-learning unit of competency. This would indicate that the training product 
consultation and development process is flawed. 
 
The scope of the ‘E-assessment project’ has been altered since it was approved by the AISC. The 
following table shows that the proposed ‘Design e-assessment’ unit of competency has been 
dropped. It also shows that a ‘Plan, organise and facilitate e-learning’ has been created. 
 

New units proposed by Case for Change 
(August 2021) 

Draft units release for consultation 
(October 2021) 

Design e-assessment  - 

Facilitate e-assessment Conduct e-assessment of competence 

- Plan, organise and facilitate e-learning 

 
A ‘Design e-assessment’ unit of competency was proposed by the Case for Change but has not been 
pursued. I am unaware of any acknowledgement or communication about why it has silently been 
removed for the ‘E-assessment project’ scope. Instead, a new unit has been created that had not 
been proposed by the Case for Change. A new ‘Plan, organise and facilitate e-learning’ unit of 
competency has been drafted. Again, I am unaware of any acknowledgement or communication 
about why it has silently been added to the ‘E-assessment project’ scope. Evidence that supports the 
creation of a new e-learning unit of competency is unknown. It had not been identified by VET sector 
stakeholder and had not been presented to AISC for approval. 
 
 

Is there a need for a new e-assessment unit of competency? 
Is there a need for a new e-assessment unit of competency? Can the current TAEASS402 Assess 
competence unit of competency adequately cover the requirements of conducting e-assessment? 
 
The following table shows the parts of the current TAEASS402 Assess competence unit of 
competency that are commonly supported by an LMS or other technology. 
 

Elements and performance criteria for the 
TAEASS402 Assess competence unit of competency 

Commonly 
supported 
by an LMS 

Comment 

1 Prepare for the assessment   

1.1 Interpret assessment planning documentation 
and applicable organisational, legal and ethical 
requirements for conducting the assessment 
and confirm with the relevant people 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 
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Elements and performance criteria for the 
TAEASS402 Assess competence unit of competency 

Commonly 
supported 
by an LMS 

Comment 

1.2 Access and interpret units of competency that 
are to be used as benchmarks for assessment, 
and the nominated assessment tools, to 
confirm the requirements for the evidence to 
be collected 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

1.3 Determine opportunities for integrated 
assessment activities and document any 
changes to the assessment instruments, where 
required 

No This work task is better covered 
when developing a program 
strategy, program plan, or 
assessment plan. 

1.4 Determine opportunities for evidence-
gathering in actual or simulated activities, 
through consultation with the candidate and 
relevant personnel 

No This work task is better covered 
when developing a program 
strategy, program plan, or 
assessment plan. 

1.5 Conduct a candidate briefing and explain, 
discuss and agree on the details of the planned 
assessment 

No Sometimes an assessor may send 
an email to a candidate to outline 
the planned assessment. 

1.6 Arrange identified material and physical 
resource requirements 

No Assessment material would be 
uploaded to an LMS or other 
technology before an assessor 
conduct the assessment. 

1.7 Identify any specialist support requirements for 
the assessment, and organise if necessary 

No Sometimes an assessor may send 
an email to request or organise a 
support service. 

2 Gather quality evidence   

2.1 Use agreed assessment methods and tools to 
gather, organise and document evidence in a 
format suitable for determining competence 

Yes LMS or other technologies are 
commonly used to support the 
gathering, organising and 
documenting evidence. 

2.2 Apply the principles of assessment and rules of 
evidence in gathering quality evidence 

No This is a cognitive process 
performed by an assessor. 

3 Support the candidate   

3.1 Discuss and guide candidates in gathering their 
own evidence to support the recognition of 
prior learning (RPL) 

No Sometimes an assessor may send 
an email to a candidate during an 
RPL process. 

LMS or other technologies are 
commonly used to submit an RPL 
portfolio of evidence. However, 
that is not the intent of this 
performance criteria. 

3.2 Use appropriate communication and 
interpersonal skills to develop a professional 
relationship with the candidate that reflects 
sensitivity to individual differences and enables 
two-way feedback 

Sometimes  Email or LMS messaging function 
may be used to communication 
with the candidate. 
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Elements and performance criteria for the 
TAEASS402 Assess competence unit of competency 

Commonly 
supported 
by an LMS 

Comment 

3.3 Make decisions on reasonable adjustments 
with the candidate, based on the candidate’s 
needs and characteristics 

No This is a decision-making process 
that may not be performed by an 
assessor. 

3.4 Access specialist support, if required, in 
accordance with the assessment plan 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

3.5 Address any workplace health and safety (WHS) 
risk to a person or equipment immediately 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

4 Make the assessment decision   

4.1 Assess the collected evidence, and to evaluate 
whether it reflects the evidence required to 
demonstrate competence 

Yes Same work task performed for e-
assessment and ‘traditional’ 
assessment. 
LMS or other technologies are 
commonly used by the assessor to 
collect evidence (used by the 
candidate to submit evidence). 

4.2 Use judgement to infer whether competence 
has been demonstrated, based on the available 
evidence 

No This is a cognitive process 
performed by an assessor. 

4.3 Make the assessment decision in line with 
agreed assessment procedures and according 
to the agreed assessment plan 

No This is a cognitive process 
performed by an assessor. 

4.4 Provide clear and constructive feedback to the 
candidate regarding the assessment decision, 
and clearly document follow-up, if required 

Often Same work task performed for e-
assessment and ‘traditional’ 
assessment. 
LMS or other technologies are 
commonly used to provide 
feedback to the candidate. 

5 Record and report the assessment decision   

5.1 Record assessment outcomes promptly and 
accurately 

Yes Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

LMS or other technologies are 
commonly used to record 
assessment outcomes. 

5.2 Complete and submit required assessment 
documentation, according to assessment 
procedures and confidentiality conventions 

Yes Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

5.3 Inform other relevant parties of the assessment 
decision, according to confidentiality 
conventions 

Yes Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

LMS or other technologies are 
commonly used to ensure all 
relevant RTO personnel are 
informed or have access to 
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Elements and performance criteria for the 
TAEASS402 Assess competence unit of competency 

Commonly 
supported 
by an LMS 

Comment 

information about assessment 
outcomes. 

6 Review the assessment process   

6.1 Review the assessment process in consultation 
with candidates and other relevant people to 
improve future practice 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

6.2 Document and record the review according to 
relevant assessment system policies and 
procedures 

No Same work task performed for e-
assessment and ‘traditional’ 
assessment. 

 
Most assessors are using an LMS or other technology when they conduct assessments. Using an LMS 
or other technology has become fundamental or foundational to conducting assessments. The 
distinction between conducting e-assessment or conducting non-e-assessment is blurred. And the 
knowledge and skills required by assessors to conduct e-assessment or non-e-assessment are the 
same. 
 
 

The roles associated with e-assessment 
The following diagram illustrates five roles that perform tasks associated with e-assessment. 
 
 

 
 
 
Some tasks performed by a trainer and assessor may crossover with those performed by a resources 
designer and developer. For example, some trainers and assessors may be required to develop 
simple learning or assessment resources. 
 
Some tasks performed by a resources designer and developer may crossover with those performed 
by an LMS administrator. For example, some resource developers may upload resources to the LMS. 
 

Trainer and 
assessor

Resources 
designer and 

developer

LMS 
administrator 

Training 
administrator

Training manager 
or coordinator
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Some tasks performed by an LMS administrator may crossover with those performed by a training 
administrator. For example, some LMS administrator may set up courses and classes. 
 
Some tasks performed by a training administrator may crossover with those performed by a training 
manager or coordinator. For example, some training administrators may have the ability to assign 
levels of LMS authority to other people. 
 
The above diagram (on the previous page) deliberately has a gap between: 
 

 Trainer and assessor / LMS administrator 
 LMS administrator / Training manager or coordinator 
 Resources designer and developer / Training administrator. 

 
The crossover between these roles are rare. 
 
 

The role of LMS administrator 
It is important to recognise that LMS administrators are specialists and perform tasks that are not 
usually performed by trainers and assessors. The most critical role in making e-assessment work is 
the LMS administrator. The knowledge and skills of the LMS administrator is far beyond what is 
required by users of the LMS, such as, trainers and assessors. The Education IRC may like to consider 
developing a qualification or skill set for the work role of LMS administrator. Some trainers and 
assessors may like this as a career pathway – but many trainers and assessors would have no desire 
to deeply immerse themselves into the world of LMS technology. 
 
 

Users of technology 
Why was a new e-assessment unit required for trainers and assessors? Was it because they cannot 
conduct assessments? Or was it because they cannot use the technology? Using an LMS or other 
technology that supports the assessment process can be treated in the same ways as using 
Microsoft Word, Microsoft PowerPoint, Google Docs or other technology applications that may be 
used by trainers and assessors. Technology to support assessment activities is a foundation skill. 
 
The current TAEASS402 Access competence unit of competency addresses the knowledge and skills 
required by trainers and assessors to conduct assessments. Therefore, the ‘real’ need is to develop 
the capability to use Moodle, use Canvas, use Job Ready, use other LMS, or use other technology 
that supports an RTO’s assessment processes. Addressing every possible technology is onerous, 
wasteful and impractical. 
 
A dilemma for the VET system is whether a person should learn how to: 
 

 use all technologies although the VET graduate may never be required to use all 
technologies 

 use one technology although the VET graduate may have to learn a different technology 
when they get a job. 
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The VET system recognises the need for further learning after a person gets qualified and gets a job. 
In regard to performing the role of trainer or assessor, most technology used to support assessment 
processes are relatively quick and easy to learn. 
 
There is no need for the creation of a ‘new’ e-assessment unit of competency for the work role of 
assessor. The solution could be to add a foundation skill or slightly modify the Performance Evidence 
requirements for the existing TAEASS402 Access competence unit of competency. 
 

Thinking outside the box 
The Education IRC has justified the creation of new e-assessment units of competency because they 
got feedback from VET sector stakeholders saying there was skill gaps. And the Education IRC has 
listed issues that they believe create those identified skill gaps. It is a shame that the Education IRC 
did not explore solutions to develop the e-capability in work roles other than trainers and assessor. 
This is a shame because the problems associated with the identified issues are unlikely to be solved 
by developing the skills of trainers and assessors. 
 
A better solution would be to improve the way RTOs deliver the TAEASS402 Access competence unit 
of competency. Improving the way RTOs deliver the TAEASS402 unit, and more generally the 
TAE40116 Certificate IV in Training and Assessment qualification (or what replaces it) would have a 
greater impact on improving the conduct of ‘e-assessment’ and delivery of ‘e-learning’. 
 
The Education IRC has focused on the work role of trainer and assessor. This was the wrong focus. 
Developing the capability in work roles other than trainers and assessors would have a greater 
impact on improving the quality of ‘e-assessment’ and ‘e-learning’. The Education IRC seem to be 
fixated on developing the skills of trainers and assessors. 
 
The following diagram shows various work roles that have an impact on the quality of ‘e-assessment’ 
and ‘e-learning’ services. 
 

 
 
In regard to e-assessment, I think that the capability development of training managers or 
coordinators, resource designers and developers, and training administrators should occur before 
skills development of trainers and assessors. 
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The employment or development of talented LMS administrators is vital for implementing and 
maintaining quality of ‘e-assessment’ and ‘e-learning’ services. The Education IRC does not seem to 
be able to think outside the box. The fixation on the work role of trainers and assessors is wrong. 
The Education IRC, or the VET sector stakeholders that provided feedback, have lacked an insight or 
understanding about ‘e-assessment’ and ‘e-learning’. Not every problem or issue is going to be 
rectified by focusing on the skills development of trainers and assessors. My past research into the 
quality of assessment identified the need to focus on the training manager rather than the assessor. 
And training is not always the solution. 
 
The following table outlines the existing units of competency for developing e-capability and identify 
the current gaps in the TAE Training Package. 
 

Role Units of competency Comment 

Trainer and assessor TAEDES401 Design and develop learning programs 

TAEASS401 Plan assessment activities and processes 

TAEDEL501 Facilitate e-learning 
TAEASS402 Access competence 

Ensure TAE units 
address current use 
of technology for 
performing tasks 

Resources designer 
and developer 

TAEDES501 Design and develop learning strategies 

TAEDES401 Design and develop learning programs 

TAEDES503 Design and develop e-learning resources 
TAEASS502 Design and develop assessment tools 

Ensure TAE units 
address current use 
of technology for 
e-assessment 

LMS administrator The ICT Information and Communications Technology 
Training Package may have relevant units of competency 
(contextualisation may be required) 
 

A TAE qualification 
or skill set could be 
developed for this 
role 

Training administrator The BSB Business Services Training Package may have 
relevant units of competency (contextualisation may be 
required) 

 

A TAE qualification 
or skill set could be 
developed for this 
role 

Training manager or 
coordinator 

The BSB Business Services Training Package may have 
relevant units of competency (contextualisation may be 
required) 

 

A TAE qualification 
or skill set could be 
developed for this 
role 

 
The Education IRC should investigate the development of TAE qualifications or skill sets for: 
 

 LMS administrator 
 Training administrator 
 Training manager or coordinator. 

 
If a TAE qualification or skill set is developed for these work roles, it should include the skills and 
knowledge required to perform work tasks associated with ‘e-assessment’ and ‘e-learning’. 
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E-assessment 
A definition of e-assessment 
E-assessment may mean different things to different people. I have categorised two different types 
of e-assessment: 
 

 Assessment conducted by technology 
 Assessment supported by technology 

 
 

Assessment conducted by technology 
Assessment conducted by technology may also be known as computer-based assessment (CBA) or e-
marking. This type of e-assessment is assessment which is both delivered and marked by computer. 
And the computer may provide feedback automatically to students without the involvement of an 
assessor (or any other person). 
 
 

Benefits of conducting assessment using technology 
Benefits of using technology to conduct assessments include: 
 

 consistency of assessments decisions 
 supports the record keeping of evidence and results 
 speed of getting the assessment done and providing feedback 
 reduces the workload of assessors. 

 
 

Limitations of conducting assessment using technology 
Assessment conducted by technology can be used for assessing knowledge, but it is not an 
appropriate method for assessing performance, such as: 
 

 bake a cake 
 repair a lawn mower 
 care for an elderly person 
 unblock a toilet 
 shear sheep. 

 
The Australian VET system requires evidence of a person’s ability to perform work tasks and 
activities. Therefore, this type of e-assessment should only be used to assess knowledge, and in 
some cases, the breath and depth of knowledge required cannot be covered by this application of 
technology. 
 
This method of computer-based assessment requires the design and development of valid test 
questions with answers (and sometimes responses to be sent as automatic feedback). Not every 
trainer will have the ability to develop effective test questions. Usually, the writing of test questions 
would be the responsibility of an instructional designer or resources developer. 
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What skills are needed to develop computer-based assessment? 
An instructional designer or resources developer need the following skills to develop computer-
based assessment: 
 

 Write questions 
 Write answers 
 Write feedback 
 Upload to computer-based assessment instrument. 

 
The value of computer-based assessment is that there is no involvement of an assessor during the 
assessment process. The computer-based assessment instrument performs the assessment and 
records the result. 
 
Some trainers and assessors may be involved in the development of questions, answers and 
feedback for computer-based assessment. However, this would be outside the scope of normal 
activities for most trainers and assessors.  
 

 
 

Assessment supported by technology 
It has become common for RTOs to use technology to support the assessment process. Many RTOs 
have implemented a learning management system (LMS), such as Moodle or Canvas. It is more than 
5 years since I worked for an RTO that wasn’t using an LMS for students to submit their assessments. 
 
What does the 'e' in e-assessment stand for? Does is stand for ‘electronic’ or ‘everyday’? Assessment 
supported by technology has become the norm. The distinction between ‘e-assessment’ and 
‘assessment’ has dissolved over the past 5 years. It would be rare for the assessment process not to 
supported by technology. 
 
The Education IRC believes that ‘e-assessment’ is different to ‘assessment’. How did the Education 
IRC identify a need to create a ‘new’ e-assessment unit of competency? Most RTOs use technology 
for students to submit their evidence and support the assessment process conducted by assessors. A 
very small number of exceptions to this may include: 
 

 VET in School programs that use print-based workbooks 
 Creative arts qualifications, such as, music or dance 
 Small RTOs that have a paper-based system. 

 
 

Is it difficult to learn how to use an LMS? 
No, it is not difficult to learn how to use an LMS. So far, I have had to learn three different LMS 
platforms. The first LMS I learnt was Moodle. I attended a 3-hour session about how to use it to 
perform my role as an assessor. This was enough to get me using Moodle to conduct assessments. 
Later, I started to work for an RTO that used Canvas. About 30 minutes was taken during my 
induction to show me how to log-on, navigate, and use this LMS. And later again, another RTO 
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emailed me a 5-page document to show how to log-on, navigate, and use Job Ready for conducting 
assessments. 
 
Learning an LMS is not difficult. The knowledge and skills required to use an LMS are insufficient and 
insignificant for the creation of a unit of competency. It is possible that using an LMS or other 
technologies could be identified as a foundation skill for the TAEASS402 Assess competence unit of 
competency. However, learning one LMS does not negate the need for a newly qualified assessor to 
need to learn a different LMS once they get employment. 
 
 

 

What skills are needed to conduct assessments that are 
supported by technology? 
The skills required by an assessor to conduct assessment that are support by technology include: 
 

 Prepare for assessment 
 Brief the candidate 
 Gather evidence 
 Support the candidate 
 Make the assessment decision 
 Record and report the assessment decision 

 
These skills are the same as what is covered by the current TAEASS402 Assess competence unit of 
competency.  
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TAEASS404 Conduct e-assessment of competence (draft) 
 

Feedback about elements and performance criteria 
The following are the performance criteria for the first element. 
 

 
 

Answers to questions raised 
The following are answers to the three questions raised. 
 

Question Answer 

Is the term e-assessment more appropriate than 
other terminology, such as digital or online 
assessment? 

I have never heard someone say that they will 
conduct ‘digital assessment’. I have never heard 
someone say that they will conduct ‘online 
assessment’. And I have never heard someone say 
that they will conduct ‘e-assessment’. 
It is common for the assessment process to be 
supported by an LMS or other technology. There is 
no need to use a term like ‘e-assessment’ or any 
other term to describe the task of conducting 
assessment. 

Does 'platforms and applications' sufficiently cover 
the range of technology that would be used? 

It does not really matter. However, using one word 
(technology) would to be more concise than using 
three words (platforms and applications). 

Are the references to LLND requirements 
throughout the unit sufficient 

LLND is adequately covered by the TAELLN411 unit. 
Therefore, it is unnecessary specify this support 
requirement for the TAEASS405 performance 
criteria. 
The need to identify and organise support for a 
person with a disability would be just as valid as 
addressing needs that may arise because of a 
candidate’s LLND requirements. However, I am not 
saying we should add ‘disability’ to ‘LLND’. I am 
saying that we keep the performance criteria more 
general (like the current TAEASS402 unit). 



Feedback TAE E-learning and E-assessment 

Copyright © On Target Work Skills, November 2021  Page 24 of 41 

The following are the performance criteria for elements 2, 3 and 4. 
 

 
 
There is very little difference between the draft TAEASS404 Conduct e-assessment of competence 
unit of competency and the current TAEASS402 Assess competence unit of competency (refer to 
comparison chart at the end this document). 
 
What happens if we remove duplicate performance criteria from the TAEASS404 Conduct e-
assessment of competence unit of competency? After removing all the performance criteria that 
duplicates what is already in the TAEASS402 Assess competence unit of competency, we are left 
with five performance criteria. The following table lists the five performance criteria. 
 

Difference between ‘e-assessment’ and ‘non-e-
assessment’ 

Comment 

1. Investigate range of e-assessment platforms and 
applications and select technology suitable to e-
assessment plan (Performance criteria 1.1) 

Investigating the range of e-assessment platforms 
and applications and selecting technology is outside 
the scope of conducting an assessment, and this is 
outside the scope of an assessor’s responsibilities. 

2. Access required material and digital resources 
for e-assessment (Performance criteria 1.4) 

Navigating file management systems and accessing 
files is a low-level technology skill. This item should 
be considered as a Foundation Skill rather than a 
Performance Criteria. 
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Difference between ‘e-assessment’ and ‘non-e-
assessment’ 

Comment 

3. Confirm authentication of candidate or 
candidates’ identity and security requirements 
are in place (Performance criteria 2.1) 

Confirming the authentication of candidate or 
candidates’ identity would usually be performed by 
training administrator at the time of enrolment. 
This and the confirming of security requirements is 
outside the scope of the usual responsibilities of an 
assessor. 

In regard to security requirements, it would be 
sufficient to follow the RTO’s policies and 
procedure, and use the technology as provided by 
the RTO. 

4. Troubleshoot technological challenges or issues 
that arise within scope of own role, and escalate 
where required (Performance criteria 2.3) 

A peripheral task that is not too difficult to perform. 
Technology platforms and applications are usually 
designed to be intuitive, and relatively easy to 
learn. And most RTOs have user guides. 

5. Record technological challenges or issues that 
arose during assessment process and consult 
with required personnel where further action is 
required (Performance criteria 4.3) 

A peripheral task that is not too difficult to perform. 
It is closely connected to the above performance 
criteria. Technological challenges or issues are 
infrequent or relatively minor with most LMS 
systems in use.  

Reference: Comparison chart for the draft e-assessment unit (see page X to Y of this document) 
 
Contrary to the Case for Change, there is very little difference between conducting ‘traditional 
assessment’ (as described by the TAEASS402 unit) and conducting ‘e-assessment’ (as described by 
the TAEASS404 unit). The TAEASS404 Conduct e-assessment of competence unit of competency is 
basically an attempt to contextualise the TAEASS402 Assess competence unit of competency. The 
minor differences does not warrant the development and implementation of new e-assessment unit 
of competency. 
 
 

Feedback about foundation skills 
A candidate will be required to demonstrate the ability to complete the tasks outlined in the 
elements, performance criteria and foundation skills (as per the Performance Evidence statement). 
This makes the foundation skills assessable.  
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Analysis and comprehensive feedback about the foundation skills would require much more time 
and effort. However, some of the foundation skills seem to poorly describe or do not describe a skill. 
For example: 
 

Foundation Skill Comment 

Demonstrates flexibility and responsiveness  This is a vague or nebulous statement rather than a 
description of skill 

Uses a range of digital technologies and systems This resembles a range statement rather than a 
description of skill 

 
 

Feedback about performance evidence 
The following are the performance evidence. 
 

 
 
The performance evidence is poorly written. I am an experienced assessor and for many years I have 
been conducting e-assessment. I find the performance evidence is complicated, confusing, and 
difficult to comprehend. For example: 
 

 How is an e-assessment conduct for a group of students? When does this occur? 
 What is the size of the group of students? How is an individual’s competence assessed in a 

group? 
 What is the definition for an assessment task? Assessing one assessment task is far short of 

assessing competence. 
 Will sending an email be appropriate for communicating to candidates electronically? 
 What does ‘complete feedback for students in relation to their e-assessment completion’ 

mean? 
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Why is there a distinction being made between an ‘e-assessment tool’ and an ‘assessment tool’? 
Why are we using or alternating between the words ‘student’ and ‘candidate? The performance 
evidence is poorly written and needs to be significantly reworked. 
 

Feedback about knowledge evidence 
Analysis and comprehensive feedback about the knowledge evidence would require much more 
time and effort. However, I believe that a critical analysis of the knowledge evidence should be done 
prior to implementation. 
 
 

Feedback about assessment conditions 
The following are the assessment conditions. 
 

 
 
 
Why is the term ‘digital assessment tool’ being used? And why is the term ‘e-portfolio being used? 
 
I think the entire Assessment Requirements need to be thoroughly reworked. However, I ready do 
not think we need this new unit of competency. 
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E-learning 
Types of e-learning 
There are different types of e-learning. Often, e-learning is referred to being synchronous and 
asynchronous. The following table broadly describes two types of e-learning. 
 

Online, self-paced (asynchronous) Online, group-based (synchronous) 

Using an LMS or other technology, such as: 

 Moodle 
 Canvas 
 Job Ready 
 other 

Using web conferencing technology, such as: 

 Zoom 
 Teams 
 WebEx 
 other 

 
The knowledge and skills required for facilitating self-paced e-learning (asynchronous) are different 
to those required for facilitating group-based e-learning (synchronous). Also, the tasks performed 
are different. I think it would be best to cover these two types of e-learning by two different units of 
competency. 
 
 

Is there a need for a new e-learning unit of competency? 
Synchronous and asynchronous e-learning are different tasks, and each type of e-learning requires 
different knowledge and skills. I recommend having two units instead of one. One unit covering 
synchronous e-learning, and another covering asynchronous e-learning. Also, delivering synchronous 
e-learning to an individual is different to delivering synchronous e-learning to a group. Delivery to a 
group requires a higher level of skills compared with delivery to an individual. 
 
The following is my recommendation. The unit codes and titles should be read as indicative for the 
purpose of this example. 
 

Mode of delivery Target audience 

Individual Group 

In person, synchronous 

 
 

TAEDEL311 Plan, organise and delivery 
training to an individual (replaces the 
TAEDEL301 unit) 

TAEDEL401 Plan, organise and deliver 
group-based learning 

Online, synchronous 

 

 

TAEDEL312 Plan, organise and deliver 
training to an individual using web 
conferencing technology 

TAEDEL405 Plan, organise and deliver 
training to a group using web 
conferencing technology  

Online, asynchronous 
 

 

TAEDEL406 Plan, organise and 
facilitate online and self-paced 
learning for an individual 

TAEDEL511 Plan, organise and 
facilitate online and self-paced 
learning for a group 

 
Note: Learning to use web conferencing technology is relatively quick and easy. 
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TAEDEL405 Plan, organise and facilitate e-learning (draft) 
Is the TAEDEL501 Facilitate e-learning unit of competency being down-graded to become the 
TAEDEL405 Plan, organise and facilitate e-learning units of competency? A comparison between the 
current TAEDEL501 unit and the draft TAEDEL405 unit is provided at the end of this document. 
 
The TAEDEL405 Plan, organise and facilitate e-learning unit of competency seems to be a rewrite of 
the current TAEDEL501 Facilitate e-learning unit of competency. Therefore, it appears that the 
TAEDEL501 unit is being down-graded to become the TAEDEL405 unit. However, this is my 
assumption. Down grading or lowering the skill level of the TAEDEL501 unit seems unnecessary and 
a waste of time and effort. 
 
 

Feedback about the elements and performance criteria 
The following table provides summary of how the draft TAEDEL405 unit differs from the current 
TAEDEL501 unit. 
 

Addition of one 
performance criteria 

The performance criteria that has been added to the TAEDEL405 unit: 

 Identify and organise any candidate language, literacy, numeracy, digital 
(LLND) and other learning or technical support needs 

Removal of two 
performance criteria 

The two performance criteria that have been removed from the TAEDEL501 
unit: 

 Develop and document protocols for the e-learning environment 
 Identify and organise specific technical support needs and mechanisms for 

e-learners 

The words ‘synchronous 
and asynchronous’ have 
been added to five 
performance criteria 

The five performance criteria that have had the words ‘synchronous and 
asynchronous’ added: 

 Develop e-learning delivery plan to manage and sequence synchronous and 
asynchronous e-learning activities and events and ensure logical 
sequencing of learning content and continuity of e-learner progress 

 Provide effective introduction to e-learning environment and discuss, clarify 
and agree on objectives and e-learning protocols in synchronous and 
asynchronous environments 

 Initiate relationships between e-learners to support inclusivity, 
acknowledge diversity and enable positive synchronous and asynchronous 
e-learning environments 

 Use required electronic tools to facilitate synchronous and asynchronous e-
learning according to e-learning delivery plan 

 Continuously monitor e-learner interaction with others and participation in 
synchronous and asynchronous e-learning activities, and intervene where 
necessary to maintain momentum and engagement 

Note: The Performance Evidence for the TAEDEL405 Plan, organise and 
facilitates e-learning draft unit of competency clearly states that evidence must 
be demonstrated for synchronous and asynchronous sessions. Therefore, 
adding the words ‘synchronous and asynchronous’ is unnecessary. 

 
Note: The changes to the TAEDEL501 units are trivial or superficial. 
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Feedback about the foundation skills 
A candidate will be required to demonstrate the ability to complete the tasks outlined in the 
elements, performance criteria and foundation skills (as per the Performance Evidence statement). 
This makes the foundation skills assessable.  
 

 
 
Analysis and comprehensive feedback about the foundation skills would require much more time 
and effort. However, I believe that a critical analysis of the foundation skills should be done prior to 
implementation. 
 
 

Feedback about the performance evidence 
The following are the performance evidence. 
 

 
 
I have many questions about the performance evidence: 
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 What is one complete program of learning? What is a session? And what program of 
learning has only three sessions? 

 What is a synchronous e-learning session? Is it a training session delivered via a web 
conferencing platform? 

 Is a group of four students large enough? How many students are normally in a group 
attending a synchronous e-learning session? Who decide on the size of the group? From my 
experience, at least eight students would be a more realistic number.  

 Why are learners being referred to as students? Will this prohibit the unit from being used 
for community-based training providers, enterprise-based training providers and non-VET 
training providers who do not have ‘students’? 

 What is an asynchronous e-learning session? The concept of sessions for asynchronous e-
learning seems odd. 

 
Currently, the TAELLN411 unit adequately covers the identifying and addressing LLN (and D) needs. 
This does not have to integrated into another unit of competency. 
 
I think the scope of the draft TAEDEL405 Plan, organise and facilitate e-learning unit of competency 
should be split over two or more units. For example, one unit covering the delivery of synchronous 
learning, and another unit covering the delivery of asynchronous learning. One unit of competency 
to address the range of e-learning types is too ambitious. 
 
 

Feedback about the knowledge evidence 
The following are the knowledge evidence. 
 

 
 
Analysis and comprehensive feedback about the foundation skills would require much more time 
and effort. However, I believe that a critical analysis of the foundation skills should be done prior to 
implementation. 
 
The breadth and depth of knowledge required for this unit seems to be at a higher AQF level. And I 
would like to know, ‘what is the source document for the code of conduct related to e-learning?’ 
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Feedback about the assessment conditions 
The following are the assessment conditions. 
 

 
 
Why is the term ‘digital learning tool’ being used? And why is the term ‘e-portfolio being used? 
 
I think the entire Assessment Requirements need to be thoroughly reworked. However, I ready do 
not think we need this new unit of competency. 
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Comparison charts 
The following are two comparison charts: 
 

 Comparison chart for the draft e-assessment unit 
 Comparison chart for the draft e-learning unit. 

 
 

Comparison chart for the draft e-assessment unit 
 

TAEASS402 Assess competence (Release 2) TAEASS404 Conduct e-assessment of competence 
(draft) 

Comments 

Performance criteria 

1.1 Interpret assessment planning documentation 
and applicable organisational, legal and ethical 
requirements for conducting the assessment 
and confirm with the relevant people 

1.1 Source and interpret e-assessment plan and 
applicable organisational and regulatory 
requirements and confirm with required 
personnel 

- 

- - 1.2 Investigate range of e-assessment platforms 
and applications and select technology suitable 
to e-assessment plan 

This is outside the scope of conducting an assessment 
and it will be outside the scope of responsibility for 
most assessors. A person with appropriate authority, 
such as RTO manager, would be expected determine 
the e-assessment platform and applications to be 
used. This would be written into RTO policies, RTO 
procedures, or Training and Assessment Strategy 
(TAS). It would be highly unlikely that an assessor can 
determine the e-assessment platform and 
applications. 

1.2 Access and interpret units of competency that 
are to be used as benchmarks for assessment, 
and the nominated assessment tools, to 

1.3 Confirm training product and technology 
requirements, and e-assessment activities and 
tools set out in plan (assessment strategy) 

I have assumed that ‘training product’ means an 
endorsed component of the training package, such as 
a unit of competency. Therefore, ‘confirm training 
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TAEASS402 Assess competence (Release 2) TAEASS404 Conduct e-assessment of competence 
(draft) 

Comments 

Performance criteria 

confirm the requirements for the evidence to 
be collected 

package’ can be interpreted as ‘access and interpret 
units of competency’. 

An assessor would not ‘confirm technology’ per se. 
The RTO will specify the technology to be used. The 
assessor will be told what technology is to be used 
for conducting the assessment. ‘Confirm’ seems to be 
an inappropriate verb to use. 
In a VET context, I have assumed that the ‘plan’ is the 
‘assessment strategy’. Therefore, this could be 
interpreted as, ‘Read the Training and Assessment 
Strategy’. 

- - 1.4 Access required material and digital resources 
for e-assessment 

I have assumed that this Performance Criteria is 
about logging onto and navigating a LMS or other file 
management technology. 

Navigating file management systems and accessing 
files is a low-level technology skill. This item should 
be considered as a Foundation Skill rather than a 
Performance Criteria. 

1.3 Determine opportunities for integrated 
assessment activities and document any 
changes to the assessment instruments, where 
required 

- - - 

1.4 Determine opportunities for evidence-
gathering in actual or simulated activities, 
through consultation with the candidate and 
relevant personnel 

- - - 

1.5 Conduct a candidate briefing and explain, 
discuss and agree on the details of the planned 
assessment 

1.5 Ensure candidate is clear on use of e-
assessment technology and explain, discuss and 

- 
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TAEASS402 Assess competence (Release 2) TAEASS404 Conduct e-assessment of competence 
(draft) 

Comments 

Performance criteria 

agree on details of planned e-assessment and 
candidate’s digital needs 

1.6 Arrange identified material and physical 
resource requirements 

- - - 

1.7 Identify any specialist support requirements 
for the assessment, and organise if necessary 

1.6 Identify and organise any candidate language, 
literacy, numeracy, digital (LLND) and other 
support requirements 

LLND is adequately covered by the TAELLN411 unit. 
Therefore, it is unnecessary specify this support 
requirement for the TAEASS405 performance criteria. 

- - 2.1 Confirm authentication of candidate or 
candidates’ identity and security requirements 
are in place 

I am unsure if the authentication of a candidate is the 
same as ensuring evidence is authentic. 
It regards to confirming a candidate’s identify, this is 
usually a task performed by a training administrator 
rather than an assessor. 

2.1 Use agreed assessment methods and tools to 
gather, organise and document evidence in a 
format suitable for determining competence 

2.2 Gather, organise and record evidence using 
required technology, methods and tools and 
according to e-assessment plan, organisational 
policies and procedures, and regulatory 
requirements 

- 

- - 2.3 Troubleshoot technological challenges or issues 
that arise within scope of own role, and 
escalate where required 

- 

2.2 Apply the principles of assessment and rules of 
evidence in gathering quality evidence 

- - It is a significant omission to not include ‘Apply the 
principles of assessment and rules of evidence in 
gathering quality evidence’ within the TAEASS404 
Conduct e-assessment of competence unit of 
competency. 

3.1 Discuss and guide candidates in gathering their 
own evidence to support the recognition of 
prior learning (RPL) 

-  Is the omission of RPL implying that e-assessment is 
not used for the purposes of RPL? 
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TAEASS402 Assess competence (Release 2) TAEASS404 Conduct e-assessment of competence 
(draft) 

Comments 

Performance criteria 

3.2 Use appropriate communication and 
interpersonal skills to develop a professional 
relationship with the candidate that reflects 
sensitivity to individual differences and enables 
two-way feedback 

2.5 Provide two-way communication and 
feedback to candidate or candidates being 
assessed according to principles of assessment 
and ethics and privacy considerations 

The performance criteria for the TAEASS404 Conduct 
e-assessment of competence unit of competency 
does not explicitly identify the need for ‘sensitivity to 
individual differences’. It could be argued that the 
‘flexibility’ principle of assessment may address this 
omission. 

3.3 Make decisions on reasonable adjustments 
with the candidate, based on the candidate’s 
needs and characteristics 

2.4 Make necessary and reasonable adjustments to 
assessment process in relation to any candidate 
special consideration 

- 

3.4 Access specialist support, if required, in 
accordance with the assessment plan 

- - - 

3.5 Address any workplace health and safety (WHS) 
risk to a person or equipment immediately 

- - It is a significant omission to not include ‘Address any 
workplace health and safety (WHS) risk to a person or 
equipment immediately’ within the TAEASS404 
Conduct e-assessment of competence unit of 
competency. 

4.1 Assess the collected evidence, and to evaluate 
whether it reflects the evidence required to 
demonstrate competence 

3.1 Assess collected evidence according to the 
rules of evidence, and evaluate whether it is 
sufficient to demonstrate competence 

- 

4.2 Use judgement to infer whether competence 
has been demonstrated, based on the available 
evidence 

3.2 Use judgement to infer whether competence 
has been demonstrated, based on available 
evidence 

- 

4.3 Make the assessment decision in line with 
agreed assessment procedures and according 
to the agreed assessment plan 

3.3 Make assessment decision in line with 
assessment procedures and e-assessment plan 

- 

4.4 Provide clear and constructive feedback to the 
candidate regarding the assessment decision, 
and clearly document follow-up, if required 

3.4 Provide clear and constructive feedback to 
candidate regarding assessment decision, and 
clearly document follow-up if required 

- 
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TAEASS402 Assess competence (Release 2) TAEASS404 Conduct e-assessment of competence 
(draft) 

Comments 

Performance criteria 

5 Record and report the assessment decision 4 Finalise e-assessment process  

5.1 Record assessment outcomes promptly and 
accurately 

4.2 Record and store e-assessment outcomes 
according to e-assessment system, 
organisational policies and procedures, and 
regulatory requirements 

- 

5.2 Complete and submit required assessment 
documentation, according to assessment 
procedures and confidentiality conventions 

- 

5.3 Inform other relevant parties of the 
assessment decision, according to 
confidentiality conventions 

4.1 Inform required parties of assessment 
decision according to organisational policies 
and procedures, and regulatory requirements 

- 

6.1 Review the assessment process in consultation 
with candidates and other relevant people to 
improve future practice 

4.4 Review e-assessment process and seek 
feedback from candidate and required 
personnel 

- 

6.2 Document and record the review according to 
relevant assessment system policies and 
procedures 

4.5 Identify opportunities for future improvements 
and adjust for future assessment delivery as 
required 

- 

4.6 Record and report review outcomes according 
to organisational requirements, policies and 
procedures 

- 

- - 4.3 Record technological challenges or issues that 
arose during assessment process and consult 
with required personnel where further action is 
required 
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Comparison chart for the draft e-learning unit 
 

TAEDEL501 
Facilitate e-learning (Release 1) 

TAEDEL405 
Plan, organise and facilitate e-learning (draft) 

Comments 

Elements and performance criteria 

1 Establish e-learning environment 1 Establish e-learning environment  

1.1 Access, read and interpret learning strategy 
and learning program, to determine the 
learning outcomes and objectives to be met 

1.1 Determine learning outcomes and objectives 
to be met 

 

1.2 Develop knowledge of group and individual 
learner styles and learner characteristics to 
support effective planning 

1.2 Develop knowledge of group and individual 
learner characteristics to support effective 
planning 

Who decide to remove leaner styles? Why was it 
decided to remove learning styles? Is this driven by 
someone’s ideology? 

- - 1.3 Identify and organise any candidate language, 
literacy, numeracy, digital (LLND) and other 
learning or technical support needs 

LLND is adequately covered by the TAELLN411 unit. 
Therefore, it is unnecessary insert this new 
performance criteria for TAEDEL405. 

1.3 Develop e-learning delivery plan to manage 
and sequence e-learning activities and events, 
to ensure logical progression of learning 
content and continuity of e-learner progress 

1.4 Develop e-learning delivery plan to manage 
and sequence synchronous and asynchronous 
e-learning activities and events and ensure 
logical sequencing of learning content and 
continuity of e-learner progress 

It seems unnecessary to add the words ‘synchronous 
and asynchronous’. Adding these words add no value 
to the performance criteria. 

Adding a range statement to a performance criteria 
that specifies two types of e-learning environments is 
inappropriate. 

1.4 Confirm technical requirements for the e-
learning environment 

1.5 Confirm and source technical requirements for 
e-learning environment 

The task of sourcing technical requirements is likely 
to be outside the usual responsibilities of a trainer. 

1.5 Trial and check e-learning resources and 
materials for technical glitches 

1.6 Trial and check e-learning resources and 
materials for technical issues 

- 

1.6 Develop and document protocols for the e-
learning environment 

- - It is possible that the development and documenting 
protocols for the e-learning environment may be 
within the usual responsibilities of a trainer. 



Feedback TAE E-learning and E-assessment 

Copyright © On Target Work Skills, November 2021  Page 39 of 41 

TAEDEL501 
Facilitate e-learning (Release 1) 

TAEDEL405 
Plan, organise and facilitate e-learning (draft) 

Comments 

Elements and performance criteria 

1.7 Identify and organise specific technical support 
needs and mechanisms for e-learners 

- - It is possible that the development and documenting 
protocols for the e-learning environment may be 
within the usual responsibilities of a trainer. 

2 Introduce e-learning 2 Introduce e-learning  

2.1 Provide effective introduction to the e-learning 
environment and discuss, clarify and agree 
upon objectives and e-learning protocols 

2.1 Provide effective introduction to e-learning 
environment and discuss, clarify and agree on 
objectives and e-learning protocols in 
synchronous and asynchronous environments 

It seems unnecessary to add the words ‘synchronous 
and asynchronous environments’. Adding these 
words add no value to the performance criteria. 
Adding a range statement to a performance criteria 
that specifies two types of e-learning environments is 
inappropriate. 

2.2 Establish e-learning relationship with e-
learners 

2.2 Establish e-learning relationship with e-
learners 

- 

2.3 Initiate relationships between e-learners to 
support inclusivity, acknowledge diversity and 
enable a positive e-learning environment 

2.3 Initiate relationships between e-learners to 
support inclusivity, acknowledge diversity and 
enable positive synchronous and asynchronous 
e-learning environments 

It seems unnecessary to add the words ‘synchronous 
and asynchronous’. Adding these words add no value 
to the performance criteria. 
Adding a range statement to a performance criteria 
that specifies two types of e-learning environments is 
inappropriate. 

3 Guide and facilitate e-learning 3 Guide and facilitate e-learning  

3.1 Use relevant electronic tools to facilitate e-
learning according to the e-learning delivery 
plan 

3.1 Use required electronic tools to facilitate 
synchronous and asynchronous e-learning 
according to e-learning delivery plan 

It seems unnecessary to add the words ‘synchronous 
and asynchronous’. Adding these words add no value 
to the performance criteria. 

Adding a range statement to a performance criteria 
that specifies two types of e-learning environments is 
inappropriate. 
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TAEDEL501 
Facilitate e-learning (Release 1) 

TAEDEL405 
Plan, organise and facilitate e-learning (draft) 

Comments 

Elements and performance criteria 

3.2 Demonstrate good practice in e-learning 
facilitation to ensure an effective learning 
experience 

3.2 Demonstrate good practice in e-learning 
facilitation to ensure an effective learning 
experience 

- 

3.3 Use relevant support mechanisms to address 
technical issues 

3.3 Use relevant support mechanisms to address 
technical issues 

- 

3.4 Build opportunities for authentic learning, 
practice and formative assessment into the e-
learning experience 

3.4 Build opportunities for authentic learning, 
practice and formative assessment into the e-
learning experience 

- 

4 Monitor e-learning 4 Monitor e-learning  

4.1 Monitor and document e-learner progress to 
ensure outcomes are being achieved and 
individual learner needs are being met 

4.1 Monitor and document e-learner progress to 
ensure outcomes are being achieved and 
individual learner needs are being met 

- 

4.2 Provide support and guidance, inside and 
outside, the e-learning environment as 
appropriate 

4.2 Provide support and guidance, inside and 
outside e-learning environment as appropriate 

- 

4.3 Continuously monitor e-learner interaction 
with others and participation in e-learning 
activities, and intervene where necessary to 
maintain momentum and engagement 

4.3 Continuously monitor e-learner interaction 
with others and participation in synchronous 
and asynchronous e-learning activities, and 
intervene where necessary to maintain 
momentum and engagement 

It seems unnecessary to add the words ‘synchronous 
and asynchronous’. Adding these words add no value 
to the performance criteria. 
Adding a range statement to a performance criteria 
that specifies two types of e-learning environments is 
inappropriate. 

4.4 Maintain, store and secure learner records 
according to organisational and legal 
requirements 

4.4 Maintain, store and secure learner records 
according to organisational and legal 
requirements 

- 

5 Review e-learning processes 5 Review e-learning processes  

5.1 Conduct a review to evaluate effectiveness of 
e-learning delivery and facilitation 

5.1 Conduct a review to evaluate effectiveness of 
e-learning delivery and facilitation 

- 
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TAEDEL501 
Facilitate e-learning (Release 1) 

TAEDEL405 
Plan, organise and facilitate e-learning (draft) 

Comments 

Elements and performance criteria 

5.2 Reflect on own performance as an e-learning 
facilitator, and document improvement plans 

5.2 Reflect on own performance as an e-learning 
facilitator, and document improvement plans 

- 

5.3 Identify, and document, recommendations for 
improvements in facilitating e-learning, and 
appropriateness of e-learning systems, tools 
and resources, and discuss with relevant 
personnel for future action 

5.3 Identify and document recommendations for 
improvements in facilitating e-learning and 
appropriateness of e-learning systems, tools 
and resources; and discuss with relevant 
personnel for future action 

- 

 


